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Thesis | am submitting for discussion

The lack of a broadly shared theoretical approach to VET hinders the development of
gualitative comparative VET research

or
We need a stronger and broadly shared “theory of VET” in order to improve comparative

VET research
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The problems of comparative VET research

Classic epistemological problems:

> how to compare two different things, anchored in two different socio-cultural realities,

using one single set of concepts? (cf. systemic dimension; generalization, ethnocentrism,
etc.)

VET-specific problems:

> the lack of a broadly shared understanding of what VET is and, above all, the lack of a
broadly shared theoretical approach to VET.

Main consequences:

Misunderstandings, fragmented and individualized research, difficulty in building on the
advances of other researchers, and the impression of "going round in circles" ...
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An observation shared by several researchers

“It is remarkable how few comparative researchers cite each other’s work, looking most often to a theoretical
framing drawn from one of the foundational or reference disciplines of sociology, psychology, political
economy. Thus, references to Bourdieu, Vygotsky, Schumpeter et al. abound. Comparative VET borrows in a

way which undoubtedly enriches the field, but how can it also go beyond borrowing, in developing a body of
canonical work?” (Karen Evans 2020, p. 15-16)

“The weakness is illustrated by the many references to theories and concepts from other disciplines,
revealing that international comparative VET scholars have developed few theories and concepts of their
own, [...]. Exceptions include theories about the various typologies for international comparison (e.g. Green
1999; Greinert 2004; Pilz 2016a; Bosch 2017; Rageth and Renold 2019), as well as work on comparative
methods (Lauterbach and Mitter 1998; Pilz 2012)” (Li & Pilz 2021)
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Typologies as symptomatic of the problem
(Rageth et Renold 2017)
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APPENDIN: SUMMARY OF VET TYPOLOGIES IN PREVIOUS RESEARCH

~ . Rezearch Comparative Classification or Typology
Study Reszearch Question Meihod Subject I {with Examples in Brackets)
Lauterbach {Unknown) Empmeal classifica- | VET Omne domension: Four models of leammg venues:
(1984) tion (qualitative, SyStems - Leaning vemes - Fim
{not available 12 mostly Evropean - School based
o countries) - Dhual (firmn based and school based)
thus, ses - Meed systems
Frommberger
and Rainicch
1999)
OECD (1985) | Whch ave the differ- Inductive denvation | ET systems | One domension: A5 “no country orgamzes all its edncahon
ent polictes that coun- | of dimension on post- - Educational provisien traiming within a smele sethng™
tries adopt to provide | Empirical classifica- 5 (school sector, appren- | (OECD 1983:44), three 1deal models of
education and framing. | ton (quantitative, level ticeship, out of school) | educational provision patberns :
and what 15 their im- 20 countries) - Schoolmg (CA TP, US)
pact” - Drual (AT, CH. DE)
- Mixed (UK)
Allmendinger | Do the charactensties | Deductive dervation | ET svstems | Two dimensions of organ- | 2x2 table separately for VET wath two
{1989) of education and tam- | of dumensions on different | 1zahional stucture of edu- | al types:
ing systems matter for | Empirical typology | educational | cation and traming: - Low statification, lugh standardization
cuteomwes | with explanatory real | lEvels - Siam_l.ardu_zh.m (DE. NOj)
upon labor market en- | types (quantitative, - Stratification - High stratification, low standardization
try? three countries) (US on the job)
Green (1991) | How can scholarswse | Empirical classifiea- | Post-com- | Unclear Three models of post-compulscry VET-
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for the development of VET - Education led, college based with gen-
policy, and what can systems eral education and VET
the UK leamn from ex- - In different inctitutions (FE., IT. JF)
isting models of VET? - Within same institution (SE)
Deizsinger What are the specific Deductive dermvatton | VET Three domenmions of qual- | Three ideal models of qualificahonal
(1995, 1995) characteriztics of VET | of domensions systems ificational styles: stylas:
and their potential for | Theoretical classifi- - Role of qualification - Function oriented (UK, qualification on
comparative research? | cation process m socialization the job)
- Regulatory-organiza- - Acaderically onented (FE)
tional framework of - Oecupation onented (DE)
quahfication process
- Dhdache-cumecular
onentztion
Greinert How can scholars er- | Deductive demmvation | VET WVET as soctal action sys- | Three models of VET systems, followins
(1993, 2000) der VET based on 2 of dimension systems tems, differentizted by the | Max Weber's typology of power:
plausible dimension in | Theoretical classifi- structure of the systems” | - Legitimized through customary law
amanageable typol- cation commumezion - Rezulated by market (GB, JP, US)
ogy? = One dimension: - Regzulated by govermment Law or bu-
- Structure of system- reaucrzcy (mostly school based)
Slz'EfZT-ﬁi‘0‘3“‘55-m"-_“m-"-':'t'-"c‘:l Pius muxed models, such as cooperative
{Luhmann 1995) systemys
Lauterhach Unclear Unclear VET Ome domension: Frve lustoncally grown models of VET:
(1995) progams - Leading learmnmng places | - Apprenticeships
{vocational schools, - Vocational schools
firm or work =ite, voca- | - Fim speaific
tional traiming centers) - Conpensatory m fimm-independent, la-
Tpor market—onented msttutions
- Fum internal
Clement Does the category of Deductive dermvatton | VET Ome domension: Three models of meanings:
(1996) sorial meanings help | of dimension - Commmmicated - Educational (VET in contextual pur-
scholars to compare Thecretical claszfi- meanings (drawing on pese of aducation system)
VET? cation Lubmann 1595} - Enployment (purpose of matching with

qualficahon profiles m firhme jobs)
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Where Is the problem?

Education and training
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VET as an object but not as a discipline?
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Limits of exogenous theories :

How Institutions Evolve
The Political Economy of Skills in Germany,

Two examples

» (Historical) Institutionalism

(Thelen, Streeck, Busemeyer, Trampusch,
Emmenegger....)

» Sociology of Conventions
(Boltanski, Thevenot...) St ce

de La grandenr

yr/ essais
CALLIWADS
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What should a
VET theoretical

approach look
like?
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How to develop a VET theoretical approach?
Two endogenous models...

Figure 1. A conceptual framework to characterise VET
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Swiss agency for development and Cedefop 2017
cooperation SDC 2022 (2013)
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The SDC
Model
(2022)

DEMAND OF SOCIETY JVET PROVISION VET OUTCOMES DEMAND OF ECONOMY

social demand = to acquire
the «tickets» for decent employment
and income, leading to social

Understanding and analysing
vocational education and
training systems

An introduction

Version April 2022
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The CEDEFOP models (2017)
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Figure 1. A conceptual framework to characterise VET
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Discussion
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1) Do you think that a stronger

theoretical approach is needed
to improve comparative VET
research?

2) What should it look like?

3)

On what basis would you
construct such theoretical
approach?
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