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Introduction of the study Ockham

Aim to map how IVET systems facilitate CVET/learning of adults;
and what policies support an increased role of IVET

° O‘ T 3.
Methodological approach of the study: =
- Extensive desk research on available EU-wide sources | The Futue oy

. . . . ‘ and Tfainiz oin o::‘:‘t)ional Educatiop
- Six extensive country case studies on link IVET-CVET and S
policies that changed this relationship Work Assignmany
elivering lifelo

. n .
relationship bet: g learning; ¢ changing

Ween IVET and CVeT

- Analysis
Conceptual starting point

- CVET is conceptually approached as the learning of adults

and this learning can relate to

- obtain occupation-related learning outcomes, or more general, generic
or basic skills-related learning outcomes.

- provision leading to full qualifications and provision leading to certifica

or only attestations of completion. -

- IVET is approached as the provision that is offered mainly to
young people before, and as preparation for entering the

labour market.

Final Repory
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Four orientations in the learning of adults OCkham

Has an explicit vocational’ occupation-specific focus
Orientation 1. VET leading to acquisition of specific = Orientation 2. VET leading to a formal qualification

vocational! occupation-specific skills and not Forms { other names:

Does not leading to a formal qualification »  Post-secondary VET {leading to a qualification) Results in
result in Forms / other names: »  Apprenticeships formal
formal . FPost-secondary VET (not leading to a »  (Occupational) (Re)Training Programmes qualification
qualification qualification) . Customised Vocational and Professional Programmes for
«  Training that forms par of Active Labour Market Organisations
Folicies (occupation oriented) »  (Post-Teriary) Continuing Higher Education {oriented to

«  Workplace or job-related learning
. Continuing Professional Education Governed by
Professional Bodies (not leading to a qualification)
Orientation 3. Basic skills training
Forms / other names:
»  Basic skills and basic education
«  Training that forms par of Active Labour Market
Fuaolicies (basic skills oniented)

. Personal or social leaming

occupational knowledge)

Confinuing Professional Education Governed by

Professional Bodies (leading to a qualification)

Orientation 4. General education tracks (academic tracks

and second chance)

Forms ! other names:

Second chance education at upper secondary levels /
Basic Skills and Remedy Programmes

Higher Education Programmes Accessible to Mon-

Traditional (Adult) Students
{Post-Tertiary) Continuing Higher Education {oriented to

maore general knowledge)

Does not have an explicit vocational’ occupation-specific focus
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VET systems orientation: Youth, adult of Ockham

mixed-based systems
il
‘ | I

100%
(a) youth-centres = I
systems have oos
FR BG CZ  MT Sl RO  PL LU LV  PT | HU NO  EE SE NL LT UK EL | BE DE Fi DK IE 15

more than 60% _ —I

ES

students younger o
than 19;

(b) adult-centred
systems have
more than 60% of
students older
than 20:;

(c) mixed-systems
are between the
60% under 19
year-olds and the
60% older than 20
students.

ES

709

ES

607

ES

509

ES

409

ES

307

per cent of participant in VET (ISECD11 3 or 4)
=

209

ES

109

ES

0

=®

HR CY IT | SK ES

Adult centred (more

Youth centred (more than 60% younger than 19) Mixed than 60% 20 or
older)
25or older 2.5% 1.8% 0.0% 6.2% 11.4 5.8% 4.2% 14.0 86% 2.7% 10.4 53% 10.8 5.6% 7.8% 10.7 13.7 157 182 244 146 199 29.0 203 36.6 11.7 47.7 29.5 36.8 48.0
m20-24 02% 2.1% 6.5% 55% 0.8% 85% 105 45% 101 17.7 129191 146 204 185 201 198 183 168 122 275225 151 240 10.2 421 173 366 327 261

mupto20 973 96.1 935 883 87.8 857 85.3 816 813 79.6 76.7 75.6 74.6 74.0 73.7 69.2 66.5 66.0 65.0 63.4 57.9 57.6 55.9 55.7 53.2 46.1 35.1 34.0 30.5 25.9




IVET providers role in different

orientations to the learning of adults

Orientation 1. VET leading to acquisition of specific vocational/
occupation-specific skills and not leading to a formal qualification

* OnlyinIreland and Finland, IVET providers are the main providers of this
orientation. In Finland, VET for young people and adults is provided
within the same framework with flexible application and admission
systems and one coherent funding system for all types of vocational
training. In Finland, this role has remained stable over the years and even
increased as a result of the 2018 reform.

* Where IVET providers play a large role this is also visible in the
percentage of adult learners

Orientation 2. VET leading to a formal qualification

» This orientation is predominantly served by IVET providers in Czechia,
UK-England, Finland, Bulgaria, Luxembourg, Estonia, Portugal, Malta,
Ireland, Iceland and Slovenia. Most of those countries, albeit with a great
deal of varieties, offer classes tailored to the needs of adults e.g. by
offering evening classes or offering adults the possibilities to follow a
programme part-time.

* IVET programmes are in most countries open to adults, but this does not
mean that adults are explicitly targeted, that programmes are designed
keeping adult learners in mind, or that adult participation is financially
supported.

* There is a clear difference between the countries that have a youth-
centred or an adult-centred VET system. In countries such as IE, FI, UK-
EN, that have an adult-centred system, the role of IVET providers is also
large.

O ckham

Participation statistics

Orientation (0= no role, 3= large role of IVET providers)

Totals

1 (non-formal
VET)

2 (formal VET)

3 (non-formal
basic skills)

4 (formal general
ed.)

Total non
formal

Total
formal

Total

HR

2.7

CY

3.9

IT

6.5

SK

11.7

ES

12.2

AT

14.3

FR

14.7

BG

18.4

Ccz

18.7

20.4

S|

23.3

RO

24.4)

PL

25.4

LU

26,

LV

26.3

PT

30.8

HU

33.5

NO

34

EE

35

SE

36.6)

NL

42.1

LT

424

UK

44.1

EL

44.3

BE

46.8

DE

53.9

Fl

64.9

DK

| 66

13
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Results of policies and national reforms OCI(ham

Six countries and their policies impacted how IVET
providers engage with the learning of adults.

Education system perspective on results
+ Changing institutional roles and responsibilities

+ Changing qualifications and IVET/CVET
programmes’ landscape

Epistemological and pedagogical perspective on
results

+ Changing modes of delivery: same or distinct
programmes for young and adult learners

+ Changing the pedagogical approaches:
competence-based approaches and
modularization

» Use of validation of prior learning and shortening
(IVET) programmes

Socioeconomic or labour market perspective on
results

« Towards a lifelong learning culture and mindset

M35

DK
Fl

LT
ML

DE

Mz Time period of reform WET orientation targeted Lewel of reform
case
Dk 2015 Orientation 2. VET leading to a Reform
formal qualification programmes
Fl 2015-2013, but covering Orientation 2. VET leading to a Reform
developments since the formal qualification institutions
19905
LT 2010, but covering Orientation 2. VET leading to a Reform
developments since the formal qualification institutions
2000s
ML 2018, but covering Orientation 2. VET leading to a Reform
developments since the formal qualification programmes
2000= Orientation 1. VET leading to
acquisiticn of epecific vocationald
occupation-specific skills and not
leading to a formal qualification
PT 2017, covering broader Orientation 2. VET leading to a Reform system
development since 2005 | formal gualification
DE about 2010 onwards Orientation 2. VET leading to a Strengthen IWVET-
{multiple steps) formal qualification CVET link
Education system Epistemological and pedageogical perspeclive Socioeconomic
perspective or labour market
perspective
Changing Changing Changing Changing the Uze of Towards a General
institutional = qualifications = modes of pedagogical validation of | lifelong learning = assessment:
roles and and delivery: same | approaches: pricr leaming | culture and did the reform
responsibili | IWVET/CVET or distinct competence- and mindset reached its
ties programmes’ | programmes based shortening resulis
landscape foryoung and | approaches and | (IVET)
adult learners moedularisation programmes
X X X x X X - (mot yet)
X X X X X -+ mixed
Views
X 7 X (%) +
X X X x X -1+
X X X X + (with
potential to
improve)
X -+



Future orientation

Direction of travel of IVET systems in relation to opening-up to
adulis:
(a)Pluralistic VET for adults:

(a) VET for adults is having different purposes and orientations

(b)Distinctive VET for adulis:

(a) VET for adults has a specific purpose related to providing
job/occupation-specific skills and competences.

(c)Special purpose VET for adults:

(a) VET for adults has a special purpose and found a specific niche, being
mostly associated with solving a skills deficit and quick fix to emerging

skills gaps.

The case studies show a variety of potential future orientations, depending
on their past developments and current situations.
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